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ABSTRACT

The Drop Everything and Read (DEAR) Program, the Reading Preferences, Vocabulary and Comprehension Skills of 
the Teacher Education Students were the focus of the study. Specifically, this study aimed to: (1) determine the level 
of implementation of the DEAR Program; (2) determine the reading preferences of the students; (3) find out the level 
of vocabulary skills of the students; (4) find out the level of comprehension skills of the students; (5) determine if there 
is a significant relationship between the following variables under study: the level of implementation and the reading 
preferences; level of implementation and vocabulary skills;  level of implementation and  comprehension skills; the 
reading preferences and comprehension skills; the reading preferences and vocabulary skills; and, the vocabulary skills and 
comprehension skills of Teacher Education Students. In addition, this study aimed to get information on how these TES 
think and feel about the implementation of the DEAR Program, the insights gained in terms of vocabulary skills, moral 
lessons obtained and reflections/reactions cited.

The study used the DEAR logs submitted by the TES for the level of implementation, moral lessons obtained and reflections/
reactions cited. For the level of vocabulary and comprehension skills, the researcher conducted a test validated by a 
Language Expert of the school. For the reading preferences, it used a survey, and for the issues and concern and insights of 
the program, the researcher used group interviews to students.

For relationships there is no significant relationship between the level of implementation and the reading preferences, the 
level of implementation and vocabulary skills, level of implementation and comprehension skills, reading preferences and 
vocabulary skills, and between reading preferences and comprehension skills. On the other hand, there is a significant 
relationship between the vocabulary and comprehension skills of the students. Based on the findings of the study, first, the 
DEAR Program has not strengthened Teacher Education students’   vocabulary and comprehension skills level   for some 
levels are low and some are moderate.  Second, the preferred reading materials by TES were non-fiction but this has no 
bearing with their vocabulary skills and comprehension skills for it does not show significant relationships.
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INTRODUCTION

RATIONALE OF THE STUDY
         
 	 In all aspects of  academic endeavors and 
undertakings, it is a necessity for every individual to 
spend substantial amount of  time reading. In whatever 
level of  studying or profession one is into, every 
individual is compelled to read and ascertain that this 
reading task is coupled with comprehension.            
      
	 The School of  Education (SED) of  San Isidro 
College (SIC) envisions its graduates to become skilled 
and efficient in all aspects of  the teaching profession. 
The Pre-service teachers have to be trained to develop 
a love for reading. In this way, they will be able to 
advance their knowledge in any discipline across and 
beyond the curriculum. This is the vision of  the School 
of  Education of  San Isidro College.
     
	   The School of  Education (SED) of  San Isidro 
College (SIC) has its DEAR program which was 
launched in July 1 of    the Academic Year 2010-2011. 
DEAR stands for Drop Everything and Read.  This is 
a program designed for the purpose of  enhancing the 
reading skills amongst the teacher education students 
of  SIC. Teacher education students are required to 
have a minimum time of  2 hours per week, for a total 
of  20 reading hours per semester. DEAR time was 
scheduled during non-class free time.   

STATEMENT OF THE PROBLEM
        
	  This study aims to determine the DEAR 
Program on the reading preferences, vocabulary 
knowledge and comprehension skills of  the 
Teacher Education Students of  San Isidro College. 
This sought to answer the following questions:

1.	 What is the level of  implementation of  the 
DEAR Program in terms of:
1.1.	 Number of  vocabulary words 
learned
1.2.	 Number of  moral lessons 
obtained
1.3.	 Number of  reflections/reactions 
cited

2.	 What are the reading preferences of  the 
Teacher Education Students?

3.	 What is the level of  vocabulary skills of  the 
Teacher Education Students?

4.	 What is the level of  comprehension skills of  
the Teacher Education Students?

5.	 Is there a significant relationship between:
5.1. Level of  implementation of  DEAR 
and Reading Preferences
5.2. Level of  Implementation of  DEAR 
and Vocabulary Skills
5.3. Level of  Implementation of  DEAR 
and Comprehension Skills

5.4. Reading Preferences and 
Comprehension Skills
5.5. Reading Preferences and Vocabulary 
Skills
5.6. Vocabulary Skills and Comprehension 
Skills     

6.	 What are the issues and concerns on the 
implementation of  DEAR  Program?

7.	 What are the insights learned by the students 
in the DEAR Program in terms of:
7.1 vocabulary skills
7.2 moral lessons obtained
7.3. reflection/reactions cited

HYPOTHESES
Ho1. There is no significant relationship between 
	 the level of  implementation and the reading 
	 preferences of  TES.
Ho2. There is no significant relationship between 
	 the level of  implementation and the vocabulary 
	 skills of  TES.
Ho3. There is no significant relationship between 
	 the level of  implementation and the 
	 comprehension skills of  TES.
Ho4. There is no significant relationship between 
	 the reading preferences and the comprehension 
	 skills of  TES.
Ho5. There is no significant relationship between 
	 the reading preferences and the vocabulary skills 
	 of  TES.
Ho6. There is no significant relationship between 
	 vocabulary skills and reading comprehension 
	 skills.

METHODS

RESEARCH DESIGN

        The study employed the mixed-method approach 
in which it is descriptive-correlational. This approach 
aimed to find out about the relationship between 
the DEAR Program and the Teacher Education 
Students’ reading preferences, vocabulary skills  and 
comprehension skills. It used purposive sampling 
technique as the 129 students enrolled this academic 
year 2016-2017 will all be taken as respondents. 

RESEARCH ENVIRONMENT    
        
	  This research was conducted at San Isidro College 
located in Impalambong, Malaybalay City, Bukidnon 
Province during the Academic Year 2016-2017. It is the 
first and oldest Catholic Higher Education Institution 
in the Province of  Bukidnon. This catholic institution 
is composed of  the Integrated Basic Education 
(IBED), College, and the Institute of  Technical and 
Health Related Programs (ITHRP). San Isidro College 
was founded by the late Fr. Joseph Reith, S.J. in July 
1949. He named the school after the town’s patron 
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Saint, San Isidro Labrador. The school bears the motto 
“Ora et Labora” which means prayer and work. This 
study focused on the college department, specifically 
the School of  Education of  San Isidro College.

RESEARCH INSTRUMENT
	
	 This study used the DEAR logs accomplished 
by students to find out the level of  implementation 
of  the DEAR Program in terms of  (1) Number of  
vocabulary words learned; (2) Number of  moral lessons 
obtained; (3) number of  reflections/reactions cited. 
      
	 For the second research question, this 
study used a survey questionnaire on the reading 
preferences of  the respondents which was 
embedded in the vocabulary test answer sheet. 
        
	 For the third and the fourth research questions, 
the researcher constructed a vocabulary skills test and 
comprehension test to gauge the level of  vocabulary 
skills and comprehension skills of  the students after 
going through the DEAR Program for the last two, 
four or six semesters. However, these vocabulary   and 
comprehension skills tests were subjected for content 
validation by one language expert of  the school.
      
	  After validation, the two tests were subjected for 
pilot testing to check on the validity of  the tests. In 
addition, the validity of  the said tests rests heavily on the 
subjective opinions of  this language experts and students. 
      
	   Second revision was done, after which, the 
conduct of  the test and checking of  the papers followed.

RESEARCH PROCEDURE

	 Significant data were gathered through the 
following steps; (1) The researcher sent a letter to the 
Vice President for Academic Affairs of  San Isidro 
College and to the Dean of  the School of  Education to 
ask permission to conduct the study about the DEAR 
Program of  the SED; (2) Tallying of  the vocabulary 
words learned, moral lessons obtained and reflections/
reactions cited were done. (3) Development and 
validation of  the vocabulary skills test and reading 
comprehension skills test; (4) Upon approval and after 
validation, the conduct of  pilot testing took place; (5) 
Final revision of  the tests followed. (6) Conduct of  the 
tests followed with the survey on reading preferences. 
(7) The tallying of  the results of  the survey on reading 
preferences and checking of  the tests followed; (8) 
The conduct of  group interviews; (9) The tallying of  
responses and reflections/reactions cited were done. 
(3) Development and validation of  the vocabulary 
skills test and reading  comprehension skills test; (4) 
Upon approval and after validation,  the conduct of  
pilot testing  took place; (5) Final revision of  the tests 

followed. (6) Conduct of  the tests followed with the 
survey on reading preferences. (7) The tallying of  
the results of  the survey on reading preferences and 
checking of  the tests followed; (8) The conduct of  group 
interviews; (9) The tallying of  responses of  students 
and categorizing them into similar ideas or themes; and, 
(10) The treatment of  the data immediately took  place.

PRESENTATION, ANALYSIS AND 
INTERPRETATION OF DATA

Table 1.1.1. BEEd Number of  vocabulary words learned and 
Level of  Implementation

Table 1.1.2. BSEd Number of  vocabulary words learned and 
Level of  Implementation

Table 1.1.3. Teacher Education Students’ Number of  
Vocabulary Words Learned and Level of  Implementation

Table 1.1.4. Level of  Implementation of  the DEAR Program

	 Tables above present the number of  vocabulary 
learned  and the level of  implementation or the  
number of  hours spent for reading by students 
who have undergone the DEAR Program of  the 
SED per year level. The Second Year students have 
undergone the program for one academic year which 
is equivalent to two semesters. They are required to 
have accumulated 60 words for one academic year and 
expected to have spent 40 hours reading time for the 
DEAR. The Third Year should have accumulated 120 
vocabulary learned with 80 hours reading time for the 
DEAR. The Fourth Year were expected to have 180 
vocabulary words learned and 120 hours reading time. 

	 It can be gleaned in the table that the first 
year students’ level as to the number of  vocabulary 
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words learned and level of  implementation is 
low; the third year students’ level is high; and 
the fourth year students’ level is very low. The 
overall level of  the SED students’ level is low. 

	 This means that the second and fourth year 
students do not meet the required number of  new  
vocabulary to learn from the articles read during the 
two academic years of  implementation of  the DEAR 
Program. Furthermore, as noticed per tallying processes 
done by the researcher,  from the ten DEAR Logs 
submitted every end of  the semester, only the first two 
or three DEAR Logs have complete details. The rest of  
the logs lacked the needed details for this item in the log. 

	 On the other hand, the Third Year students are 
religiously doing their tasks on reading and thereby 
accomplishing the DEAR logs required of  them. It 
can be noticed that in the DEAR logs of  the third 
year most of  the items in the  logs were completely 
filled out. Blank items in the logs were very minimal.

Table 1.2. Moral Lessons Obtained by Teacher Education 
Students

	 Table 1.2 presents the moral lessons obtained 
by Teacher Education Students for every article read. 
For this table, the fourth year level do not have the 
data because they used the old DEAR Log which has 
no details on moral lessons obtained. This is due to 
the revision of  the DEAR Logs by the Dean of  the 
School of  Education during the Academic Year 2014-
2015. However, during the Academic Year 2015-2016, 
the Fourth year students still used the old DEAR log. 

	 For the Second year students, it has a mean of  
18.69 and descriptive rating of  poorly implemented. 
This means that the DEAR Program in terms  of  
moral lessons obtained by students from the article 
read was poorly implemented. It is apparent in the 
DEAR Logs that the students were not following 
instructions as to the minimum number of  the moral 
lessons  to write for every article read. Some DEAR 
logs are having one moral lesson, other logs are blank.

	 For the Third year level, it has a mean  of  
43.50 and descriptive rating of  fairly implemented. 
It means that the DEAR Program on moral 
lessons obtained  from the article read is fairly 
implemented. It is indicative of  average amount of  
moral lessons obtained by the third year students.

Table 1.3. Reflections/Reactions Cited by Teacher Education 
Students

	 Table 1.3 presents the reflections/reactions 
cited by students from the articles read. As 
mentioned, students are required to cite at least 
two reflections/reflections for each article read.

	 For the Second year students, it has a mean  51.77 
and descriptive rating of    very well implemented. 
This means that the second year students went 
beyond the required number of  reflections or 
reactions to cite in every article read. Some DEAR 
Logs have four reflections, others have five.
            
	 For the Third year, it has a mean  67.65 
and descriptive rating of  well implemented. This 
means that the DEAR Program in terms of  
reflections/reactions cited is well implemented. 
This indicates greater number of  reflections or 
reactions cited by students in every article read. 
For the fourth year, it has a mean  59.60 with 
the descriptive rating of  poorly implemented . 
This means that the DEAR Program in terms of  
reflections or reactions cited for the year level is 
poorly implemented. Thus, a small number of  
reflections/reaction were  cited by the students.

Table 2.1. Reading Preferences by Teacher Education Students

Table 2.2. Reading Preferences by Year Level Cross Tabulation

	 Tables 2.1 and 2.2 above present the Reading 
Preferences of  the Teacher Education Students 
by  major and by year level respectively. They are 
only to choose between fiction and non-fiction. 
As can be gleaned in the table above, 81 students 
or 63% out of  the total respondents prefer non-
fiction   as their reading material usually chosen to 
read during the DEAR Time. It was emphasized 
during the survey that the preferred reading material 
would be in the context of  the DEAR Program.
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Table 3.1. Vocabulary Skills of  Teacher Education

Table 3.2. Vocabulary Skills of  Teacher Education Students 
Cross Tabulation

Table 3.3. Vocabulary Skills of  Teacher Education Students 
by Year Level Cross Tabulation

	 Tables 3.1, 3.2 and 3.3  show the level of  
Vocabulary Skills of  the Teacher Education Students. 
These data were gathered from the results of  the 100-
item vocabulary test conducted to the respondents. 
Moreover, as mentioned,  the words used in the test 
were lifted from the words which have the most 
number of  occurrence  in the students’ DEAR Logs.
For the second year, it has a mean  score  of  
46.83  and descriptive rating of  Low. This means 
that the performance of  students is low and is 
indicative of  less mastery on vocabulary skills.
     
	 For the third year, it has a mean score of  51.22 
and descriptive rating of  moderate. This means 
that the performance of  the third year students on 
vocabulary skills test is average and is indicative of  
a mastery of  vocabulary skills on the average level. 
         
	 For  the fourth year, it has a mean score 
of  43.82 and a descriptive rating of  Low. It 
means that the performance of  the fourth 
year students in vocabulary skills test is low 
and is indicative of  less mastery of  the lesson.

Table 4.1. Level of  Comprehension Skills of  Teacher 
Education Students

Table 4.2. Level of  Comprehension Skills of  Teacher 
Education Students Cross Tabulation

Table 3.3. Level of  Comprehension Skills of  Teacher 
Education Students Year Level Tabulation

	 Tables above show the mean scores  and 
the cross tabulations  of  the Teacher Education 
Students on Comprehension skills test scores. 
This is 100-item comprehension test which covers 
the skills noting details, finding the main idea, 
ability to comprehend a written text or passage, 
making inferences and drawing conclusions.

	 For the Second year, it has a mean score of  
50.66; for the third year has a mean score 61.63;   the 
fourth year, the mean score was  63.91.  Across the 
three year levels of  students, the descriptive rating 
is moderate. It means that the performance of  the 
students in the test is average. This is indicative 
of  a mastery of  the lesson on the average level.

	 In summary, the three year levels of  students 
have the same level of  comprehension skills regardless 
of  the differences in the number of  semesters  spent 
for the DEAR Program. Moreover, the third and the 
fourth year levels  are expected to have a higher level of  
comprehension skills compared to the second year due 
to the number of  years being with the DEAR Program.

Table 5.1.1. BEEd Level of  Implementation and their 
Reading Preferences
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Table 5.1.2. BSEd Level of  Implementation and their 
Reading Preferences

Table 5.1.3. Teacher Education Students’ Level of  
Implementation and their Reading Preferences

	
	 Tables 5.1.1, 5.1.2 and 5.1.3 show the results 
of  comparing two variables one is continuous which 
is the implementation and the other is categorical 
which is the reading preferences. For Table 5.1.1, it 
compares the level of  implementation of  the DEAR 
program and the Bachelor of  Elementary Education 
students’ reading preferences; while Tables 5.1.2 
compares the level of  implementation of  the DEAR 
program and the Bachelor of  Secondary students’ 
reading preferences. Table  5.1.3 compares the level 
of  implementation of  the DEAR program and 
the Teacher Education students across all levels. 
 
	 Pearson Chi-Square results: X2 (13) = 2.029, p > 
0.05;  X2 (32) = 0.422, p > 0.05; and X2 (23) =0.609; p 
> 0.05; X2 (68)=2.819, p> 0.05  indicate that there is no 
significant relationship between level of  implementation 
or  the number of  hours spent on reading and reading 
preferences of  second year, third year and fourth year 
Teacher Education students.  This evidence could 
imply that students’ reading preferences cannot be 
associated to the increase the implementation or vice 
versa. Thus, hours spent for reading is not dependent 
on whether they are fiction or non-fiction readers.

Table 5.2.1. BEEd Level of  Implementation and their 
Vocabulary Skills

Table 5.2.2. BSEd Level of  Implementation and their 
Vocabulary Skills

Table 5.2.3. Teacher Education Students’ Level of  
Implementation and their Vocabulary Skills

	 The tables above present the results of  associating 
the implementation of  the DEAR program and the 
vocabulary skills of  Teacher Education students. As 
discussed earlier, implementation refers to the number 
of  hours spent by students for reading within the 
Drop Everything and Read program. On the other 
hand, vocabulary skills refers to the students’ ability 
to find the meaning of  the word using context clue, 
giving synonyms and antonyms of  the given word and 
completing the sentence by filling the correct word. 
Chi squared  (X2 =65.224, p > 0.05; X2= 91.068, p > 
0.05; and X2=43.393, p > 0.05) revealed that there is 
no significant relationship between these two variables.  
Thus, the null hypothesis is accepted. This result 
implies that time spent for reading was not enough 
to increase their vocabulary or it did not allow them 
to accumulate significant number of  correct answers 
in the aforementioned test.  This implies further that 
the hours to be rendered for reading must be increased 
the next time the program will be implemented.  It 
has to require students across levels more time to read 
to enable them to learn more words or vocabulary.

Table 5.3.1. BEEd Level of  Implementation and their 
Comprehension Skills
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Table 5.3.2. BSEd Level of  Implementation and their 
Comprehension Skills

Table 5.3.3. Teacher Education Students’ Level of  
Implementation and their Comprehension Skills

	 Tables above contains the results of  associating 
the number of  hours spent by Teacher Education 
students for reading in the DEAR program and their 
comprehension skills. To clarify, comprehension 
skills are students’ capabilities to note details, find 
main idea, comprehend written text or passages, 
make inferences and draw conclusions.  With the 
results above (X2= 83.478, p > 0.05; X2=104.642, 
p > 0.05; and X2= -46.929, p > 0.05), the study 
revealed that there is no significant relation between 
these variables.  Thus, comprehension skills cannot 
be associated with the number of  hours spent for 
reading. Therefore, null hypotheses is accepted. The 
latter did not improve students’ comprehension skills. 
Similarly, the time spent wasn’t enough for students 
to develop the capabilities to note details, find main 
idea, make inferences and draw conclusion. This calls 
for modification and re-engineering the program.

Table 5.4.1. BEEd Reading preferences and their 
Comprehension Skills

Table 5.4.2. BSEd Reading Preferences and their 
Comprehension Skills

Table 5.4.3. All Teaching Students Reading preferences and 
their Comprehension Skills

	 Tables 5.4.1, 5.4.2 and 5.4.3 above exhibit 
the results of  associating the comprehension skills 
of  Teacher Education Students and their Reading 
Preferences. To find this out, a test was conducted 
among respondents to measure their comprehension 
skills. Using Chi-square, the study explores whether 
these two variables have significant relationship. The 
results, X2 (24) = 24.292, p > 0.05 (second year); X2 
(33) = 37.387, p > 0.05 (third year); and X2 (26) =, 
32.550, p > 0.05 (fourth year) indicate that there is 
no significant relationship between comprehension 
skills and reading preferences across year levels. These 
results imply that being fiction and non-fiction re

Table 5.5.1. BEEd Reading preferences and their Vocabulary 
Skill
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Table 5.5.2. BSEd Reading Preferences and their Vocabulary 
Skills

Table 5.5.3. Teacher Education Students’ Level of  
Implementation and their Vocabulary Skills

	 Tables 5.5.1, 5.5.2 and 5.5.3 show the results 
of  associating the vocabulary skills and reading 
preferences of  Teacher Education students. The 
results, X2 (21) = 20.009, p > 0.05 (second year); 
X2 (33) = 30.860, p > 0.05 (third year); and X2 (21) 
=, 14.400, p > 0.05 (fourth year) indicate that there 
is no significant relationship between these variables 
in all levels.  Vocabulary skills of  students does not 
have any bearing with their reading preferences.

Table 5.6. Vocabulary Skills and Comprehension Skills of  
Teacher Education Students

	 Table 5.6 presents the association of  vocabulary 
skills and comprehension skills of  Teacher Education 
students who underwent the DEAR program. 
Both variables have been defined above very clearly.  
Results (r = .288, p < 0.001**) revealed that there 
is a significant relationship between vocabulary 
skills and comprehension skills of  second year 
and third year Teacher Education students.  Yet 
these relationships are both low. For these results, 
the null hypothesis is rejected. At some extent it 
can be claimed that the increase of  vocabulary 
skills can somehow increase comprehension skills.   
         
	 To supplement the results gathered from the 
DEAR Logs and test scores on vocabulary and 
comprehension skills of  TES, the qualitative approach 
was used. This qualitative research is concerned with 

achieving a clear understanding of  the problem under 
study. This methodology is used to get information 
about how these TES think and feel about the 
implementation of  the DEAR Program. This section of  
the research was conducted through group interviews 
consisting of  four groups in separate sessions. The 
information collected was presented in a narrative 
that includes the description and analysis of  data. 

SUMMARY OF FINDINGS, CONCLUSION 
AND RECOMMENDATIONS

	 This chapter presents the summary of  
findings, conclusions and recommendations 
based on the results and findings of  the study.

SUMMARY OF FINDINGS
	 Below are the significant findings 
of  the study based on the data gathered:

1. The level of  implementation which refers to the 
number of  hours spent for reading in terms of
	 1.1  Number of  vocabulary word learned:
		  1.1.1. 	 For the Second Year 
			   students it is low which means 	
			   that the DEAR Program was 		
			   fairly implemented.
		  1.1.2. 	 For the Third  Year students, 
			   it is high which  means that the 
			   DEAR Program was very well   	
			   implemented.
		  1.1.3. 	 For the Fourth Year, it is very 
			   low, which means that the 
			   implementation of  the  DEAR   	
			   was   poorly  implemented
	
	 1.2. Number of  moral lessons obtained
		  1.2.1.	 The Second Year students’ level 
			   of  implementation in terms of  
			   moral lessons obtained was poorly 
			   implemented, while for the 
			   third year students it was fairly 	
			   implemented. 

	 1.3. Reflections/Reactions Cited
		  1.3.1	 For the Second Year, the level of

implementation in terms of  
reflections/reactions cited was 
very well implemented; third year 
was well-implemented; and, the 
fourth year was poor.

2. The reading preferences of  Teacher Education 
Students were Non- Fiction. Non- Fiction reading 
materials include newspapers, reader’s digest, National 
Geographic Magazines, and other professional 
magazines.

3. For the level of  Vocabulary Skills of  the Teacher 
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Education Students, the Second Year is Low; the 
Third Year is Moderate; and the Fourth Year is Low.

4. Across all levels, the Comprehension Skills level 
of  Teacher Education Students was moderate.

5. On significant relationships:
	 5.1. There is no significant relationship between 
		  the level of  implementation or the number 
		  of  hours spent on reading and reading 
		  preferences of  second year, third year and 
		  fourth year Teacher Education students. 
	 5.2. There is no significant relationship between 
		  level of  implementation or the number of  
		  hours spent for reading and vocabulary skills 
		  of  the second year, the third year and the 
		  fourth year Teacher Education students.
	 5.3.	 There is no significant relationship 
		  between the level of  implementation or the 
		  number of  hours spent for reading and 
		  comprehension skills of  the second year, the 
		  third year and the fourth year Teacher 
		  Education students.
	 5.4.	 There is no significant relationship 
		  between comprehension skills and reading 
		  preferences across year levels.
	 5.5. There is no significant relationship between 
		  the reading preferences and vocabulary skills 
		  in all levels
	 5.6.	 There is a significant relationship between 
		  vocabulary skills and comprehension skills 
		  of  Teacher Education Students.

6. On Issues and Concerns on the 
Implementation of  the DEAR Program:
	 6.1.	 For the second year, they believed that the 
		  DEAR Program has positive effects on 
		  them. For the Third year, they considered 
		  the DEAR Program to have positive effects 
		  on them and also on copying the DEAR 
		  logs of  other students. However, the Fourth 
		  Year students considered the DEAR 
		  Program to be time consuming as it used up 
		  their time because instead of  studying their 
		  lessons they worked on accomplishing the 
		  DEAR logs.  According to them, this is due 
		  to the number of  DEAR Logs to be 
		  submitted to the SED office at the end of  
		  the semester.

7. For the insights gained on the 
implementation of  the DEAR in terms of:
	 7.1.	 For their vocabulary skills, all levels of  the 
		  Teacher Education students believed that 
		  the DEAR Program helped them in 
		  enhancing, improving and widening their 	
		  vocabulary skills.
	 7.2.	 For the moral lessons obtained from the 
		  DEAR Program, the Second Year and 

		  Fourth Year Students considered that the 
		  DEAR impart lessons in life. On the other 
		  hand, the third year students claimed that 
		  the DEAR is very  important to them for 
		  they gained knowledge through it. 
	 7.3. 	For the reflections/reactions cited, all levels 
		  of  the Teacher Education Students 
		  considered the DEAR as it is beneficial to  
		  them as  readers. They gained more 
		  knowledge and information with the DEAR 
		  program.

	
CONCLUSION
 
 The following conclusion were 
drawn based on the findings above:

1.	 The	 DEAR Program which has been 
implemented for seven years already was poorly 
implemented in terms of  vocabulary learned  and 
moral lessons obtained for the Second and Fourth 
Year Students . For the  reflections/reactions cited 
they were well implemented for the Second and 
Third Year students . Moreover, these students were 
non-compliant with the required details needed in 
the program and the program itself  did not meet its 
target which is to provide students more time to read 
and consequently develop students’ reading skills

2.	 The DEAR Program has not strengthened  
Teacher Education students’   vocabulary 
skills and comprehension  skills  level   for 
some levels are low and some are moderate. 

3.	 The preferred reading materials by TES 
were non-fiction but this has no bearing with 
their vocabulary skills and comprehension skills 
for it does not show significant relationship.

4.	 On the viewpoints of  the students, they 
believed that the DEAR was beneficial to them as 
a reader and as being future educators. Only the 
Fourth Year considered it as a burden to them.

5.	 The students considered that the DEAR 
helped them in enhancing their vocabulary skills, 
learning  lessons in life and benefittin them as a reader.

6.	 The results gathered from the DEAR Logs  and 
the results of  the vocabulary test and the responses 
contains some contradicting points from each other 
especially in terms of  enhancing vocabulary skills.

RECOMMENDATIONS

1. Vocabulary and comprehension skills tests could  
be designed by the DEAN of  the SED, to be assisted 
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by the Assistant Dean and English Language Faculty 
members. It could  be given as a pre-test for the 
students who will enroll in the SED. In this way, it 
will gauge students’ level of  vocabulary skills and 
comprehension upon entering the said course. A post-
test will be given after three years with the DEAR
program, thus, this will gauge the impact of  the 
DEAR program to Teacher Education Students.

2. The DEAR Program should be continued, however 
this calls for modification and re-designing the program 
as to the submission of  the DEAR Logs, the number 
of  logs to be submitted, the venue and the DEAR time.
 
3. There should be close monitoring of  the submission 
of  the DEAR Logs among the SED students 
on the details that students provided in the logs.

4. There will be additional reading materials for 
students which include the fiction and non-fiction 
reading materials.

5. An activity will be designed for the students in relation 
to vocabulary and comprehension skills of  students to 
indicate whether they have the significant gains from 
the DEAR program undertaken each academic year.

6. An evaluation sheet will be designed to 
gauge the success area the program and the 
areas for improvements as these will be used 
as bases for the modification of  the program.
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